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On 13 December 2016 the Faculty Council met with the Dean to discuss the issue that the SEQ surveys
conducted at the end of each BSc module do not offer teaching teams enough useful feedback or
suggestions for improvements. As a result, it is rarely possible for them to implement improvements based
on the outcome of the surveys. We are thankful to those who brought this information to our attention, as
improving education is why we ask students to fill out these questionnaires in the first place. This is why
we would like to offer a number of suggestions to improve the content of the SEQs and the procedures
involved in creating them.
Aim: With these proposals we would like to prevent unnecessarily long questionnaires that students end up
rushing to complete, and we would like to create a balanced way for a continued improvement of
education.
The SEQ consists of a list of questions (1) that are used for all University of Twente BSc programmes and
a list of questions (2) that are optional.
1. The general part consists of 3 parts with sub-questions
a) 26 standard questions which are presented to all UT students in all BSc modules (appendix 1)
b) 18 questions that are added (since the 2015/2016 academic year) in the event the module is part of a
minor programme (appendix 2)
c) 13 questions that are added (since the 2015/2016 academic year) in case of REST education
(appendix 3)
2. The option of adding questions was initially offered to allow teaching staff to find out what students
think in regards to specific aspects of teaching and to obtain suggestions for improving education.
However, the current practice is that questions are generally supplied by the programme coordinator and
are included in the SEQs for all programme modules. The number of questions added varies, from 2 to
almost 50.
Recently the Programme Directors have expressed their view to add a few additional questions to the
SEQ for the purpose of obtaining students’ opinions on individual teachers’ teaching skills. The
purpose of these questions is to improve education. As teachers’ personal information is involved, this
information has to be treated in the strictest confidence and distribution will be limited.
Proposal number 1: For the sub-questionnaires that are standard for all UT BSc degree programmes (1 a to
1 c), we will submit a procedure to the UT Quality Assurance Platform to allow changes or limitations to
be made annually.
Proposal number 2: For the questions added by the faculty, sub-questionnaires will be introduced. This is
necessary if privacy-sensitive questions are added (due to limited distribution). The proposal is to
distinguish four sub-questionnaires:
2a) a sub-questionnaire including - if desired - a limited number of questions provided by programme
management (Programme Director or coordinator)
2b) a sub-questionnaire with limited number of questions per teacher involved in a module on their teaching
skills (the outcome of which will only be sent to the teacher in question and the Programme
Director/coordinator)

2c) a sub-questionnaire with questions that can be added by the module team – if they wish so - to obtain
suggestions for improving aspects of the module (for instance based on the improvement points of the
previous year)
2d) a sub-questionnaire with questions that an individual teacher can add - if he or she wishes - to obtain
feedback on certain aspects of their own teaching skills (the outcome will only be sent to the teacher)
Proposal number 3: (regarding 2a) Degree programmes may add questions to the SEQ if they wish. The
number of questions added varies per degree programme, from 2 to almost 50. The aim is to allow module
teams to add questions if they wish. In order to prevent overly lengthy questionnaires that students merely
skim and answer quickly, we propose to limit the number of questions added by the programme. The idea
is for all degree programmes to agree which questions should be added every year prior to the start of the
academic year.
Proposal number 4: (regarding 2b) The Programme Directors would like to have questions added on the
teaching skills of individual teachers (rather than give teachers a tool to ask the students’ opinion
themselves (see proposal 6)). It is very important that students take these questionnaires seriously when
privacy-sensitive information is concerned, which means the entire questionnaire must not be too long.
Four or five teachers are usually involved in one module. If you ask about 3 or 4 questions per teacher, then
the questionnaire becomes longer by about 12-20 questions!!! Because answers to open-ended questions
usually include plenty of suggestions for improvement, we propose to include 1 closed question and 2
open-ended questions (see appendix 4).
Note: As teachers’ personal information is included in these questionnaires, the process has to be described
carefully and in great detail, should be communicated clearly and should contain for example the purpose
for which the information is being gathered (improvement of education), the persons receiving the
information (only teacher and programme director/coordinator) and information on how the results will be
stored (not). The questions will only be added after all teachers are informed adequately.
Proposal number 5: (regarding 2c) In the second semester we would like to conduct a pilot project on a
number of modules (1 or 2 from every BSc programme). In cooperation with module coordinators and
teacher teams we would like to develop a workable procedure to add a limited number of additional
questions to the SEQ.
The intention is to also look at possibilities and tools for asking students for their opinion regarding certain
aspects of their education at varying intervals during modules. We also want to find a workable method that
allows teaching teams to inform students on improvement measures1. For this pilot, we are planning to ask
module coordinators who are members of the Programme Committee or the Faculty Council to help.
Proposal number 6: (regarding 2d) This gives individual teachers the option of adding additional questions
that focus on specific aspects of their own teaching skills. The outcomes/answers to the questions will only
be given to the teacher involved.
Please note: as part of the pilot programme discussed in proposal number 5, we are looking into what is
preferable, distributing the questionnaire during the module or afterwards.
Questions to the members of the Faculty Council:
1. Do you agree with the proposals described?
2. Do you have any suggestions for other changes?

1

Often, students do not receive any information after their feedback has been received. The Education Council has conducted
research into the factors that promote a culture of quality (Education Council: Toetsen in het hoger onderwijs (Testing in higher
education, August 2015). One of the seven factors is great student involvement. It is up to the teachers and the programme
managers to ensure that students’ feedback contributes to the constant endeavour to improve the quality of teaching programmes
and that students are informed on how their feedback is used.

Annex 1: SEQ standard questionnaire 2016/17

Annex 2: SEQ minor questionnaire

Annex 3: SEQ REST questionnaire 2016

Annex 4: student opinion teaching skills teachers (proposal4)
Students are asked to share their opinion in three items on each teacher involved in the course. The names of the
teachers are collected from OSIRIS course catalogue. Results are reported to the teacher in question and to the
programme management confidentially and are not archived nor published.

-----------------------------------------------------Please, give your opinion about teaching qualities of the teachers in this course (fill in only for the teachers
that you do know).
Teacher [name], [initials]
1. This teacher’s teaching and supervising skills have strongly contributed to the knowledge, skills and/or
attitudes I developed during this module
[] strongly agree
[] neutral
[] strongly disagree
2. Which aspects of his/her teaching or supervising skills did you appreciated the most?
………………………………………………………………………………………………………..…..
3. Have you suggestions how this teacher could serve your learning better?
….………………………………………………………………………………………………………...
Teacher [name], [initials]
1. This teacher’s teaching and supervising skills have strongly contributed to the knowledge, skills and/or
attitudes I developed during this module
[] strongly agree
[] neutral
[] strongly disagree
2. Which aspects of his/her teaching or supervising skills did you appreciated the most?
………………………………………………………………………………………………………..…..
3. Have you suggestions how this teacher could serve your learning better?
….………………………………………………………………………………………………………...
Teacher [name], [initials]
1. This teacher’s teaching and supervising skills have strongly contributed to the knowledge, skills and/or
attitudes I developed during this module
[] strongly agree
[] neutral
[] strongly disagree
2. Which aspects of his/her teaching or supervising skills did you appreciated the most?
………………………………………………………………………………………………………..…..
3. Have you suggestions how this teacher could serve your learning better?
….………………………………………………………………………………………………………...
Teacher [name], [initials]
1. This teacher’s teaching and supervising skills have strongly contributed to the knowledge, skills and/or
attitudes I developed during this module
[] strongly agree
[] neutral
[] strongly disagree
2. Which aspects of his/her teaching or supervising skills did you appreciated the most?
………………………………………………………………………………………………………..…..
3. Have you suggestions how this teacher could serve your learning better?
….…………………………………………………………………………………………………………

